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Sixth Form 

Academic Opportunities 
 

 
 
 
 Windermere School aims to create a Sixth Form environment that supports the learning of all our students. 

The Sixth Form is not academically selective and we aim to help students find the pathway most suitable for 

their ambitions. Within each pathway, different courses exist,  and choosing the right course of study is 

critical to eventual success. We believe it is essential that students have access to high quality careers advice 

and have the opportunity to explore an extensive range of career options. We are committed to finding what 

is right for each student. 

 
At Windermere School we offer four pathways through Sixth Form: 

 
 International Baccalaureate Diploma Programme (IBDP) 

 International Baccalaureate Career-related Programme (IBCP), incorporating BTEC   
 Standalone Individual IB Subjects 
 Standalone BTEC 

 
 

The Round Square and IB philosophy is infused within each pathway to help develop each individual into a 
well-rounded, independent learner, able to enter a competitive workplace, or further study, following Sixth 
Form. We aspire for all of our Sixth Form students to develop in the following ways: 
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IB Mission statement: 

 
‘Life in the 21st century, in an interconnected, globalised world, requires critical-thinking skills and a sense of 
international-mindedness, something that International Baccalaureate Diploma Programme students learn 
to know and understand. ’ (IBO) 

 
Through the International Baccalaureate Diploma Programme, Windermere School is able to 
develop students who: 

 

    have excellent breadth and depth of knowledge 
    flourish physically, intellectually, emotionally and ethically 
    study at least two languages 

    excel in traditional academic subjects 
    explore the nature of knowledge through the programme’s unique theory of knowledge course. 

 

 
The IBDP prepares students for university entrance and/or employment by following a two-year course of 
study, which can be broad or allow for specialism. This involves studying six subjects; three must be studied at 
Higher Level and three at Standard Level: 
 

 First Language 
 Second Language 
 Humanities 
 Experimental Science 
 Mathematics 
 A sixth subject representing the Arts or an additional course from the previously mentioned five 

subject areas 
 
In addition to the six academic subjects, all IBDP students: follow a course in Theory of Knowledge; write a 4,000 
word,  research-based, Extended Essay of university level standard; take part in non-academic activity 
covering Creativity, Physical Activity, and Service to the community. 
 
This is the model of the IB Diploma Programme curriculum, which contains six subject groups together 
with a Core made up of three separate parts. 
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Individual IB Subjects 
 
Each year a number of students opt to study IB subjects but for a variety of reasons, choose not to study 
for the diploma. In these circumstances, students may choose to study standalone IB subjects, with or without 
the Extended Essay and Theory of Knowledge components. 

 

Higher Level or Standard Level? 
 
The distinction between Higher Level and Standard Level is an important feature of each IB subject. 

 
While details vary from subject to subject, some subjects have some common examination papers, and for 
these papers, the SL is as conceptually demanding as the HL. In Geography, for example, the current syllabus 
specification is such that both HL and SL students study a common core and have identical examinations 
on this core. HL students then take four from twelve options whereas SL students take two from the same 
twelve options. 

 
The IB recommendation is 240 hours for each Higher Level subject and 150 hours for each Standard Level 
subject 

 
 

IB Assessment 
 
Assessment of IB subjects is based on a combination of final examinations and internal assessment, which 
are evaluated by both internal and external worldwide examiners. IB examinations for each subject are held 
on the same days for all students worldwide. 

 
Each subject is scored on a scale of 7 (the highest) through to 1 (the lowest), regardless of whether they 
are Higher Level or Standard Level, with a 4 constituting a "pass" in an individual subject. Up to 3 additional 
points may be awarded for Theory of Knowledge (TOK) essays and for the Extended Essay. The Creativity, 
Action, Service (CAS) element must be completed, and learner outcomes met, but does not count towards 
points for the award of the Diploma. Thus, the maximum possible IB Diploma point score of 45 points consists 
of 42 points for six subjects and 3 points for the IB Diploma Programme's Core. A minimum of 24 points 
is required to obtain the IB Diploma. 

 
Many universities will accept students with IB Certificates, but Russel Group universities prefer students to 
study the IB Diploma. 

 
Candidates who achieve 24 points or more over the six subjects* are awarded Diplomas and Bilingual 
Diplomas. 

 
Individual Subjects 
 

Certificates can be awarded for individual subjects and Core components.  

 

There are two types of candidate who can be awarded Certificates instead of the Diploma: 
 

1.   Those candidates who actively choose to study for individual subjects only. This can be 
complimented with the IBDP or IBCP Core, and BTEC Level 3 qualifications (subject to demand). 

2.   Those candidates who do not meet the conditions of the diploma. 
 

 
UCAS 

Please refer to the UCAS website for further details on conversion of IB grades to UCAS tariff points 
https://www.ucas.com/ 

 
 

* Other conditions must also be met to justify the pass criteria of the IBDP. 

https://www.ucas.com/
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The Diploma Core 
 

Extended Essay (EE) 
 

Core Content: Students are required to independently write a research essay 
(maximum 4,000 words) on a topic of their own choice in an IB subject. 

 

They must demonstrate their knowledge and understanding of the 
theories, tools and techniques of a specific discipline, explored through a 
topic of choice. 

Assessment: All Extended Essays are marked externally, often by university 
lecturers. 

 
The Extended Essay (EE) is a unique opportunity for students to explore an academic area of personal 

interest. It takes the form of an independently written research paper that allows students to demonstrate 

their enthusiasm, intellectual initiative, and creative approach for their chosen topic. 

Students undertaking the Extended Essay develop important transferable skills such as research, critical 

thinking, and self-management, which are communicated in the form of an academic piece of writing. 

Emphasis is placed on engagement with, and reflection on, the research process, highlighting the journey 

the student has made on an intellectual and personal level, and how it has changed them as a learner and 

affected the final essay. 

The Extended Essay enriches the academic disciplines, allowing for a deeper understanding of subject 

matter to be explored. Whichever subject is chosen, the Extended Essay is concerned with exploring a 

specific research question through interpreting and evaluating evidence, and constructing reasoned 

arguments. 

The Extended Essay is challenging but rewarding, and prepares students for different pathways beyond 

the Diploma Programme by developing skills valued by both further and higher education, and employers. 

It embodies the essence of an IB education in developing inquiring, critical, life-long learners. 

It is recommended that students spend approximately 40 hours on researching, writing, and reflecting on 

their Extended Essay. This is done with the support and guidance of an academic supervisor in the skills 

of undertaking research, with techniques of gathering and analysing information/evidence/data, with 

documentation methods for acknowledging sources, and critical reflection. The work is typically undertaken 

over several months. 

Three mandatory reflections, focusing on progress during the research process, are required to be 

completed and will contribute to the final grade achieved. The completion of the essay is followed by a viva 

voce with the supervisor. 

 
Examples of Extended Essay research questions: 

 

 How is the subject of death treated in selected poems by Emily Dickinson? (Group 1) 

 To what extent has Bill 101 contributed to increasing the prevalence of the French language in 
Quebec? 

 Does the Melian debate, as presented by Thucydides, reveal the true nature of Athenian 
democracy, or does he present it as an atypical aberration? (Classical Greek and Latin) 

 How might the concept of "the dictatorship of the proletariat" in Marxism-Leninism be defined? 
(Politics) 

 Do wine bottles of different shapes behave as Helmholtz resonators? (Physics) 

 How is Markov Chain Theory applied to Google's PageRank? (Mathematics) 

 W hat is the inter-relationship between painting, sculpture and architecture in Florence between 
1400 and 1450? (Visual Art) 
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The assessment criteria are common to all Extended Essays, regardless of the subject, as follows. 
 

 
Criterion Elements 
 
 
A: Focus and Method 



 Topic 

 Research question 

 Methodology 
 
 

 
B: Knowledge and 
Understanding 



 Context 

 Subject specific terminology 
and concepts 

 

C: Critical Thinking 



 Research 

 Analysis 

 Discussion and Evaluation 
 

 
D: Formal Presentation 



 Structure 

 Layout 
 

 

E: Engagement 



 Process 

 Research focus 

 
 

Criterions A-D will be applied to the Extended Essay itself, and Criterion E will be applied to the 
Reflections on Planning and Progress. 
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The Diploma Core 
 

Creativity, Activity, Service (CAS) 
 

 
Core Content: For the award of a Diploma, students are required to make a substantial 

contribution over the two years of the Diploma Programme in pursuit of 
activities, which can be classed as Creativity, Activity or Service (CAS). 

Assessment: The School monitor students' progress against a set of specified learning 
outcomes. The IB samples School records on a random basis. 

 
No Diploma Points are awarded for CAS, but a student who fails to 
complete the requirements is not eligible to be awarded a Diploma. 

 
 

The CAS programme aims to develop students who are: 
 

 

 reflective thinkers – they understand their own strengths and limitations, identify goals and devise 
strategies for personal growth 

    willing to accept new challenges and new roles 

 aware of themselves as members of communities, with responsibilities towards each other and the 
environment 

    active participants in sustained, collaborative projects 

 balanced – they enjoy and find significance in a range of activities involving intellectual, physical, 
creative, and emotional experiences. 

 
The Creativity, Activity, Service (CAS) requirement takes seriously the importance of life outside the 
world of scholarship, providing a counterbalance to the academic self-absorption some students may 
feel within a demanding school curriculum. Participation in CAS encourages students to share their   
energy and special talents while developing awareness, concern, and the ability to work cooperatively with 
others. The Diploma goal of educating the whole person and fostering more caring and socially 
responsible attitudes comes alive in an immediate way when students reach beyond themselves and their 
books. The educational benefits of CAS apply in the school community, and in the local, national and 
international communities. 

 
CAS should extend the students. It should challenge them to develop a value system by which they 
enhance their personal growth. It should develop a spirit of open-mindedness, lifelong learning, 
discovery,  and self-reliance. It should encourage the development of new skills on many levels: for 
example, creative skills, physical skills, and social skills. It should inspire a sense of responsibility towards 
all members of the community. It should also encourage the development of attitudes and traits that will 
be respected by others, such as determination, commitment, initiative, and empathy. 

 
Although there are three elements to CAS, it is important not to consider them as mutually exclusive. 
CAS is about the education of the whole person, and the three elements are therefore interwoven. 
Together, they enable a student to recognise that there are many opportunities in life, away from formal 
academic study, to grow in knowledge of life, self,  and others. Creative and physical activities are 
particularly important for adolescents (probably more so than for any other age group) because 
popular culture informs and shapes their desires and values. There are also pursuits, which offer much 
opportunity for fun and enjoyment at a time that is, for many young people, full of stress and 
uncertainty. The Service element of CAS is, in itself, the most significant but the two other elements are 
also very important, as they provide access, balance, and flexibility to meet individual students' 
interests and preferences. However, even more important in the model is that it is not just a matter of 
three individual parts: uniquely in the IB Diploma Programme it is the interaction of them all that creates 
the richness of CAS. The whole of CAS is greater than the sum of its parts. 
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The Diploma Core 
 

Theory of Knowledge (TOK) 
 

Core Content: Students are required to consider the nature of knowledge in general 
and, in particular, the knowledge issues that arise in the study of their 
academic subjects. Students are also taught to evaluate knowledge 
issues in areas such as technology, language and politics. This 
aspect of the course aims to broaden students’ understanding of 
these important aspects of society, while encouraging a greater 
degree of critical thinking and awareness. 

Internal Assessment: 33% exhibition. Students curate three objects and write a 
commentary on them in response to one of 35 knowledge 
questions provided by the IB. 

External Assessment: 67% essay (1600 words) from a list of six prescribed titles. 

 

The aims of the TOK course are to: 
 

 develop a fascination with the richness of knowledge as a human endeavour, and an understanding 
of the empowerment that follows from reflecting upon it 

 develop an awareness of how knowledge is constructed, critically examined, evaluated and 
renewed, by communities and individuals 

 encourage students to reflect on their experiences as learners, in everyday life and in the DP, and to 
make connections between academic disciplines and between thoughts, feelings and actions 

encourage an interest in the diversity of ways of thinking, and ways of living as individuals and 
communities, and an awareness of personal and ideological assumptions 

 encourage consideration of the responsibilities originating from the relationship between knowledge, 
the community, and the individual as a citizen of the world 

 
The Theory of Knowledge course is the only course that all IB Diploma Programme students take; as 
such, it embodies the spirit and approach of the Diploma Programme as a whole. With the Extended Essay 
and Creativity, Activity, Service components, it provides the cement that makes the Diploma a coherent 
and integrated qualification. 

 
Theory of Knowledge (TOK) challenges students to question the bases of knowledge, to be aware of 
subjective and ideological biases,  and to develop the ability to analyse evidence that is expressed in 
rational argument. TOK seeks to develop, for example, the abilities to distinguish between good and 
poor reasoning; to spot intentional or accidental bias (in oneself and in others), and to spot 
inconsistencies. The application of these skills varies according to subject, and students might examine, 
for example, how reasoning in Mathematics is similar to, and different from, that in the Natural Sciences, 
or the emotional and/or rational bases for ethical decision making. 

 
In addition to this critical thinking aspect, the course recognises that intellectual tools are double-edged, 
and encourage certain dispositions such as a willingness to challenge one's own deeply held 
convictions, a willingness to hold ourselves to the same standards to which we hold others, and a 
willingness to entertain opposing views charitably. In this way, the course encourages openness, 
intellectual honesty and, where appropriate, an intellectual humility. 

 
Examples of Prescribed Titles for May 2021 

 

 “Statistics conceal as much as they reveal.” Discuss this claim with reference to two areas of 
knowledge. 

 “Avoiding bias seems a commendable goal, but this fails to recognise the positive role that bias 
can play in the pursuit of knowledge.” Discuss this statement with reference to two areas of 
knowledge.
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The International Baccalaureate Career-related Programme (IBCP) prepares students for the world of 
work, as well as developing a student’s personal qualities. Windermere School was one of only eleven 
schools worldwide, and the only school in the UK, to pilot what has become the IBCP. 

 

The IB Career-related Programme is a coherent blend of IB academic courses with a Career-related study 
(CRS).  The CRS is provided by another awarding body. At Windermere School, it is the study of a BTEC 
course or, new for 2021, a combination of BTEC Business and BTEC Sport. The Curriculum is founded on the 
tenets of the IB Learner Profile.  It is aligned to a skills based core with the formal qualifications provided by 
the Diploma Programme (DP) courses and the CRS. 

 

Students study a minimum of two DP courses (which can be Standard Level or Higher Level), the Career-
related study (Business or Business and Sport) and the Core. 

 

The Core consists of: 

 Personal and Professional Skills 

 Language development 

 Reflective Project (Year 13) 

 Service Learning 

 

Our experience shows us that the course incorporates the vision, principles, and academic rigour of IB, but 
also provides a personalised, career-related pathway.  The IBCP develops transferable and lifelong skills, with 
academic strength, in a practical field leading to further education, higher education, degree level, higher 
apprenticeships or the world of work. 

 

Students in the IBCP develop skills that are genuinely valued by employers, universities and the world of work.  
The Programme’s curriculum framework develops: 

 Linguistic proficiency 

 Critical thinking skills 

 Maturity and responsibility 

 Time management skills 

 A strong work ethic 

 Social and communication skills 

 

These capabilities are complementary to the accredited skills students gain as a requirement of their career-
related studies through the BTEC qualification we offer. 

 
 
 
 
 
 
 

 
We offer a BTEC National in Business and a combined pathway of Business and Sport as it provides 
specialist, career-related, learning relevant to a range of sectors.  BTEC is the world’s most successful 
applied learning brand and can be delivered as a standalone qualification, or an integral part of the IBCP.  
The Level 3 qualification is an excellent route to employment, apprenticeships, or university.  Around 25% of 
university students in Britain today have gained their place with a BTEC qualification. 
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Programme Overview 

 

IBCP CORE  
IB DIPLOMA 
COURSES 

 
CAREER RELATED 

STUDY 
     
The heart of the CP.  It 
enhances student’s personal 
and interpersonal development, 
with an emphasis on experiential 
learning.  Students are: 

 Empowered to be 
responsible for their own 
learning and 
development 

 Provided with flexible 
strategies to deal with 
familiar and unfamiliar 
situations 

 Given the opportunity to 
learn, plan, act and 
reflect. 

 Challenged to develop 
both practical and 
intellectual skills 

 IB Diploma Courses are 
academically rigorous, 
intellectually challenging and 
prepares students for success 
at university and life beyond. 
 
Since 1968, these courses 
have become recognised and 
respected by universities 
across the globe as an ideal 
grounding for tertiary study. 

 The Career-related study is 
designed to prepare students for 
higher education, an internship or 
apprenticeship, or a position in a 
designated field of interest. 
 
It provided the opportunity for 
students to learn about theories 
and concepts through application 
and practice, while developing 
broad-based skills in authentic 
and meaningful contexts. 

     

Students undertake all IBCP 
CORE elements 

 
Choose at least 2 IB Diploma 
Subjects from 2 different 
blocks 

 Choose 1 Career-related Study 

 

 

 

 

 

 
 
 
 
IBCP Awards 
 

A candidate will be awarded Career-related Programme Certificates subject to satisfactory 

completion of the following requirements: 
 

 The candidate has completed the specified career-related study. Windermere School offers 
BTEC National Level 3. 

 The candidate has been awarded a grade 3 or more in at least two of the IB Diploma 

subjects. 

 The candidate has been awarded a grade of at least D for the Reflective Project. 

 Satisfactory completion of: 
o Personal and Professional Skills Course Portfolio 
o Language Development Portfolio 
o Community and Service record. 
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Career-related Core 
Personal and Professional Skills (PPS) 

 

 
Core Content: The personal and professional skills course, or PPS, is a compulsory 

component of the IBCP core. It is designed for the student to develop 
attitudes, skills, and strategies to be applied now and in the future. 

 

It emphasises critical and ethical thinking, intercultural understanding, and the 
ability to communicate effectively.  It fosters responsibility, practical problem 
solving, good intellectual habits, perseverance, resilience, an appreciation of 
identity and perspective, and an understanding of the complexity of the modern 
world. 

 

Prominence is given to the development of global competence and the transferable 21st 
Century skills needed to navigate higher education successfully, the workplace and 
society, as well as the learner’s ability to reflect on and improve such skills. 

 

In PPS, there is an emphasis on skills development for higher education and 
the workplace, as these are transferable and can be applied to a range of 
situations and contexts. 

Assessment: A minimum of 90 hours is required for this course, and both formative 
and summative assessment are used to evaluate students’ progress 
during the course. 
 
The form of assessment varies and teachers ensure that students are 
explicitly aware of what is expected and that measurement of their 
achievements is valid, reliable, consistent, authentic and fair.  

 

Aims 
 

The overall aims of personal and professional skills are for the students to: 
 

   Develop as reflective and lifelong learners who can adapt to diverse situations 

   Recognise personal strengths and identify ways to overcome challenges 

   Be aware of and respond effectively to ethical dilemmas 

   Value diversity of cultures and perspectives 

   Demonstrate the ten attributes of the IB learner profile. 
 
 

Five central themes 
 

There are five themes in personal and professional skills that are assessed: 
 

   Personal development 

   Intercultural understanding 

   Effective communication 

   Thought processes 

   Applied ethics 
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Career-related Core 
 

Community and Service (C&S) 
 

Core Content: Through service, students develop and apply personal and social skills in real- 
life situations involving decision-making, problem-solving, initiative, 
responsibility, and accountability for their actions. 

 
A minimum of 50 hours is expected to be devoted to service learning. 

Assessment: The School monitor students' progress against a set of specified learning 
outcomes. 

 

 

Nature of service learning 

 
Service learning provides opportunities for students to understand their capacity to make a meaningful 
contribution to their community and society. Through service learning, students develop and apply academic 
knowledge, personal skills and social skills in real-life situations involving decision-making, problem-solving, 
initiative, responsibility and accountability for their actions. The purpose is for students to contribute to society 
by improving the lives of people or assisting the environment or animals. 

 
Service learning benefits all involved. It benefits students as they continue developing skills and knowledge 
applied to real-life situations, and the community through reciprocal collaboration. Service learning fosters the 
development of abilities, attitudes and values in accordance with the IB mission statement and the IB learner 
profile. Service learning provides opportunities for students to understand their capacity to make a meaningful 
contribution to their community and society. The process of service learning is best when understood and 
organised as an ongoing experience, occurring with regularity throughout the duration of the students’ Study. 

 
Reflection is central to building a deep and rich experience in service learning. Reflection allows students to 
explore ideas, skills, strengths, limitations and areas for further development, and to consider how they may 
apply their prior learning and background in new contexts. 

 
Aims 

 
The aims of service learning are for students to: 

 
    Develop and apply knowledge and skills towards meeting an authentic community need 

    Develop as leaders who take initiative, solve problems, and work collaboratively with others 

    Enjoy the experiences of both learning and service 

    Develop a sense of caring about, and a responsibility for, others 

    Gain a deeper understanding of themselves, their community and society through meaningful reflection 

    Enhance and strengthen their experience with the existing school curriculum. 
 

Learning outcomes 

 
The five learning outcomes articulate what CP students are able to do at some point during their service-
learning programme. 

 
    Identify own strengths and develop areas for growth 

    Demonstrate participation with service learning experiences 

    Demonstrate the skills and recognize the benefits of working collaboratively 

    Demonstrate engagement with issues of global significance 
    Recognise and consider the ethics of choices and actions 
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Career-related Core 
 

Language Development 
 

 

Core Content: All CP students are required to complete the language development core 
component and the language portfolio. This includes those students studying a 
Diploma Programme (DP) language acquisition course. 

 
Should a student undertake a DP language acquisition course in addition to the 
minimum requirement of   two   DP courses for   the CP, the language 
development requirement is satisfied. 

 
The minimum requirement for satisfactory completion of language 
development is that students have developed their language ability when 
mapped against the language phases. 

 
The provision of language development is expected to run concurrently with the 
other elements of the CP core. Students are expected to devote a minimum of 
50 hours to language development. 

Assessment: The school sets the wider requirements for students’ achievement within 
language development. 

 
CP students are required to maintain and complete a language portfolio to 
document their learning activities and provide evidence of language engagement 
and development. The language portfolio is not assessed by the IB. However, 
the IB may request a sample of portfolios during CP evaluation. 

 

Nature of Language Development 
 

Language development ensures that all students have access to and are exposed to a language 
programme that will assist and further their understanding of the wider world and intercultural 
understanding.  Language development encourages students to improve their proficiency in a language other 
than their best language. 

 
Aims 

 
The aims of language development are to: 

 
  Enable students to understand and use the language they have studied in context. 
   Encourage an awareness and appreciation of the different perspectives of people from other cultures. 
   Provide students with a basis for further study, work and leisure through the use of an additional 

language. 
   Provide the opportunity for enjoyment, creativity and intellectual stimulation through knowledge of an 

additional language. 
 

All students, regardless of the initial level of linguistic proficiency will develop over the course.  
 

Objectives 
 

In language development, the objectives are organised into four communicative processes: 
 

1. Oral communication 
2. Visual interpretation 
3. Reading comprehension 
4. Writing 
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Career-related Core 
 

Reflective Project (RP) 
 

 

Core Content: Through a reflective project students identify, analyse, critically discuss and 
evaluate an ethical issue arising from their career-related studies. 

 

The project can be submitted in different formats including an essay, web page 
or short film. 

 

This work encourages the student to engage in personal inquiry, action and 
reflection, and to develop strong research and communications skills. 

 

Students are expected to devote a minimum of 50 hours to the reflective project. 

Assessment: The school assesses all reflective projects. The IB will then select a sample for 
the school to send to an external moderator for confirmation of the school’s 
marks. 

 
Students will be assessed on two aspects of the project: 
 
• The approach they use to complete the reflective project—the process 
• The output from that process—the product. 

 
The reflective project is assessed using five assessment criteria designed to 
foster independent study and encourage students to use their own initiative. 

 
Additionally, students keep a record of their reflections on the process of 
undertaking and completing the reflective project. This record forms part of the 
final reflective project assessment. 

 

Nature of the Reflective Project 
 

The reflective project is an in-depth body of work produced over an extended period of time and 
submitted towards the end of the CP. It is on a subject of interest to the individual, and should reflect 
their personal experience of the CP. 

 
The reflective project promotes high-level research, writing, and extended communication skills, 
intellectual discovery, and creativity through a variety of different approaches. It focuses on an ethical 
dilemma or an issue directly linked to the student’s career-related study. 

 
Aims 

 
The reflective project aims to give students the opportunity to: 

 
   produce an extended piece of work 
   engage in personal inquiry, action and reflection on a specific ethical dilemma 
   present a structured and coherent argument 

   engage with local and/or global communities 
   develop research and communication skills 
   develop the skills of critical and creative thinking 

 
Examples of Reflective Project titles 

    Should businesses accept any form of inducement either before winning or during a contract? 

 Should construction firms be granted planning permission to build on areas that are known to 
have flooded in the past? 

    Does the music industry do enough to support its artists in relation to addictions? 
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BTEC Level 3 Diploma in Business 
 

Aims 

The aims for BTEC Business are to give students: 
 

 Practical experience from real world assignments 

 Responsibility for their own learning 

 A chance to develop interpersonal and practical thinking skills 
 A strong core base of knowledge 

 Real experience of effective teamwork 

 The ability to work to a brief with set deadlines 

 The ability to manage time efficiently to complete tasks and processes 
 

 
Total Number of Units: 8 

Number of Mandatory 6 

 1.   Exploring Business 
2.   Developing a Marketing Campaign 
3.   Personal and Business Finance 
4.   Managing an Event 
5.   International Business 
6.   Principals of Management 

Optional Units: 2 out of the following: 

  Recruitment and Selection 

 Pitching for a New Business 

 Work Experience in Business 

 Investigating Customer Service 

 Creative Promotion 

 Market Research 

 
 

Core Content: As above. 

Option Topics: Students will have the opportunity to decide for themselves 
which units the group will undertake for the two optional units to 
be studied in Year 13. 

Internal Assessment: Units 1, 4, 5 and the units marked internally and verified by 
Pearson. 

Optional units are also marked internally. 

External Assessment: Units 2 and 6 are marked through a task, set by Pearson. 
Unit 3 is a written examination, set and marked by Pearson. 

 

The BTEC qualifications in this specification have been developed in the business sector to: 

 
 Provide education and training for employees in the business sector. 
 Provide business employees opportunities to achieve a nationally recognised level 3 
 vocationally- specific qualification. 
 Provide full-time learners the opportunity to enter employment in the business sector or to 

progress to vocational qualifications such as the Pearson BTEC Higher Nationals in Business. 
 Provide learners the opportunity to develop a range of skills and techniques, personal skills, 

and attributes essential for successful performance in working life. 
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BTEC Level 3 Extended Certificate in Sports Coaching and Development 
 

Aims 

The aims for BTEC Sports Coaching and Development are to give students: 
 

 Practical experience from real world assignments 

 Responsibility for their own learning 

 A chance to develop interpersonal and practical thinking skills 
 A strong core base of knowledge 

 Real experience of effective teamwork 

 The ability to work to a brief with set deadlines 

 The ability to efficiently manage time to complete tasks and processes 
 

 
Total Number of Units: 3 

Number of Mandatory 3 

 Unit A:    Careers in the Sports and Active Leisure Industry 

Unit B:    Health, Wellbeing and Sport 

Unit C1:  Developing Coaching Skills 

 
 

Core Content: As above. 

 The mandatory content allows learners to develop their 
technical coaching skills, supported by underpinning 
knowledge, and provides the opportunity for learners to relate 
these to the sports coaching industry. 

Internal Assessment: Units 1, 4, 5 and the units marked internally and verified by 
Pearson. 

Optional units are also marked internally. 
 

 
The Pearson BTEC Level 3 National Extended Certificate in Sports Coaching is intended for post-16 
learners who want to progress directly to employment in an assistant coaching role.   
 
The qualification is also suitable for those wishing to progress to higher education, where learners would 
have the added advantage of using it to obtain part-time employment while studying. 
 
The content of this qualification has been developed in consultation with employers and professional 
bodies. This ensures that the content is appropriate and consistent with current industry practice to enable 
learners to enter employment directly in a sports coaching role.   
 
This is a career-focused qualification with industry endorsement and accreditation. It enables learners to 
develop underpinning knowledge and technical skills and to gain experience as an assistant coach. The 
Chartered Institute endorses it for the Management of Sport and Physical Activity (CIMSPA), which has 
confirmed that the qualification is fully mapped to its professional standards of ‘Assistant Coach’ and 
‘Safeguarding and Protecting Children’. 
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 International Baccalaureate 

Subjects 

 

It is important to be aware that the relevant subject staff, in consultation with the IBDP coordinator 
and the Head of Sixth Form, make the decision about whether students study Language A or 
Language B.  We use an assessment early in Year 12 to inform our decision-making. 

  
 

GROUP 1: Language A 
 

As an international curriculum and qualification, students will study at least two languages and it is 
important to understand the level of languages studied. 

 
All students must study at least one language from group 1, Language A: Literature or Language A: 
Language and Literature course (usually English for British students). They are also required to select a 
different second language from either group 1 or group 2, Language B or Language ab inito, for beginners. 

 

 
 

Aims of Language A 
The aims of Language A: Literature and Language A: Language and Literature at SL and at HL are 

to: 
 

 Introduce students to a range of texts from different periods, styles and genres 
 Develop in students the ability to engage in close, detailed analysis of individual texts and 

make relevant connections between texts of different times and periods 

 Develop the students’ powers of expression, both in oral and written communication 

 Encourage students to recognise the importance of the contexts in which texts are written and 

received 
 Encourage, through the study of texts, an appreciation of the different perspectives of people 

from other cultures, and how these perspectives construct meaning 

 Encourage students to appreciate the formal, stylistic and aesthetic qualities of 

texts 
 Promote in students an enjoyment of, and lifelong interest in, language and literature 
 Develop in students an understanding of the techniques involved in literary criticism 
 Develop the students’ ability to form independent literary judgments and to support those ideas 

 
 
 
 

There are no formal requirements for students undertaking the group 1 courses. Students who take 
these courses will often have varied language profiles and may be multilingual.  While it is recommended 
that students have had experience of writing critical essays about texts, not having done so should not 
exclude them from studying Language A. Both courses offer the opportunity for continued language 
development and the acquisition of a range of skills including, for example, textual analysis and the 
expression of literary appreciation. 

 

 

The Language A: Literature course allows the student to work towards a Bilingual Diploma. 
 

 
 

IB World May 2020 Results 
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Mean 

English A 
% awarded grade 

HL 0 0.6 6.3 32.1 41.6 16.7 2.7 4.76 

 0 0.6 5.4 22.0 38.5 27.6 5.9 5.05 SL 

German A 
% awarded grade 

 0 0 3.0 23.3 44.5 25.2 4.0 5.04 HL 

 0 0.7 4.6 19.7 34.8 29.2 11.1 5.21 SL 
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Languages A: Literature 

  
 

Higher Level and Standard Level 
 

 

Core Content: Students study a total of 13 works at HL and 10 at SL.  The texts are studied in 
themed Areas of Exploration: 

 Readers, Writers and Texts 
 Time and Space 
 Intertextuality: connecting texts 
 A Learner Portfolio that enables students to reflect on their 

reading and on their evolving understanding. 
Within these Areas of Exploration, seven core concepts provide a focal point 
for the analysis of each text: identity, culture, creativity, communication, 
perspective, transformation and representation.  Students study at least three 
literary forms at SL and four literary forms at HL, including texts in translation. 

Internal Assessment: SL: 30% individual oral that is externally moderated; HL: 20% individual oral 
that is moderated externally. 

 Individual oral: 15 minutes 

This oral uses two extracts taken from two of the texts studied in class.  The 
student will offer a prepared response of 10 minutes followed by 5 minutes of 
questions by the teacher. 

 
External 
Assessment: 

70% examination at SL; 80% examination at HL 

 Paper 1: Guided Literary analysis (35% SL and HL) 

 Paper 2: Comparative Essay based on at least two works studied 

(35% SL and 25% HL) 

20% written coursework (HL only) 

 Students submit an essay on one literary text or work studied during the 

course.  The essay must be between 1,200 and 1,500 words in length. 

 
After the syllabus review of 2019, the Language and Literature and the Literature courses 
are constructed in exactly the same way.  The differences now lie solely in the materials 
that students read. 

 
   Literature in Translation: The range of texts that are available to teach make this a genuinely 

international course, and the importance of studying how context shapes the writing and 
reading of a text deepens students’ understanding of cultural, historical and political events.  

   Oral coursework: this is in line with other European Baccalaureate exams and is a 
demanding and imaginative aspect of the course 

   Comparative literature: with one of the final examinations offering what is essentially an 
exercise in comparative literature, this important skill is developed before students embark 
on undergraduate courses. 

   Emphasis on the text: where the study of socio-historical background is mandatory, 
such study is undertaken only where relevant with English A: Literature. 

 
Teachers and students enjoy the freedom to study a wide range of texts and, within these texts, 
a freedom to pursue their own passions. The comparative element of the course is demanding 
and it requires considerable sophistication on the part of the students.  For these reasons, 
universities respect students who have studied this subject because the course gives the well-
developed communication skills and a sophisticated understanding of their world. 
 
The HL and SL courses have very similar syllabuses and examinations, although the HL 
students examine topics in more depth. 
 
The IB Language A: Literature course demands that a student has to have almost the 
linguistic competence of a native speaker.  The course syllabus emulates what pupils of the 
country, where the language is spoken, are facing. 
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Languages A: Language and Literature 
 

Higher and Standard Level 
 

 
Core Content: Students study a total of 13 works at HL and 9 at SL.  The texts are 

studied in themed Areas of Exploration: 
 Readers, Writers and Texts 
 Time and Space 
 Intertextuality: connecting texts 
 A Learner Portfolio that enables students to reflect on their 

reading and on their evolving understanding. 
Within these Areas of Exploration, seven core concepts provide a focal 
point for the analysis of each text: identity, culture, creativity, 
communication, perspective, transformation and representation.  
Students study at least three literary forms at SL and four literary forms 
at HL, including texts in translation. 

 

Internal Assessment: SL: 30% individual oral that is externally moderated; HL 20% 
individual oral that is moderated externally. 

 Individual oral: 15 minutes 
This oral uses two extracts from two of the texts studied in class.  The 
student will offer a prepared response of 10 minutes followed by 5 
minutes of questions by the teacher. 

External Assessment: 70% examination at SL; 80% examinations at HL 
 Paper 1: Guided Literary analysis (35% SL and HL) 
 Paper 2: Comparative Essay based on at least two works 

studied (35% SL and 25% HL) 
 
20% written coursework (HL only) 

 Students submit an essay on one literary text or work studied 
during the course. The essay must be between 1,200 and 1,500 
words in length 

 
 

The HL and SL courses have very similar syllabuses and examinations, although the HL students examine 
topics in more depth. The difference between the Language and Literature course and the Literature 
course is in the nature of the texts that are studied.  Language and Literature students study non-literary 
texts as well as literary works (4 at SL and 6 at HL).  Non-literary works might include speeches, 
advertisements, cartoons, media texts, interviews and letters. 

 
The IB Language A: Language and Literature course demands that a student has to have almost 
the linguistic competence of a native speaker. The course syllabus emulates what pupils of the country, 
where the language is spoken, are facing. 

 
The Language A: Language and Literature course allows the student to work towards a Bilingual 

Diploma. 
 

 

IB World May 2020 
Results 
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Mean 

English A 
% awarded grade 

HL 0 0.4 5.6 25.6 35.9 27.3 5.2 5.00 

SL 0 0.3 4.0 21.5 39.9 29.4 4.9 5.09 

Spanish A 
 % awarded grade 

HL 0 0.7 6.3 18.5 47.6 21.1 5.8 4.99 

SL 0 3.2 11.8 25.0 31.0 22.0 6.9 4.78 
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Languages A: Literature 

School-supported self-taught students 

 

Self-taught students may study Language A: Literature at SL only. They will be expected to meet the 

same syllabus requirements as for taught SL students. Assessment procedures are the same as for 
Language A Literature SL classes, except the oral component, which is recorded for external marking. 

  
A Self-Taught supervisor is allocated to support and give assistance with specific aspects of their 
studies.  This is done in a special class timetabled for the self-taught students each week. This 
arrangement is especially useful in equipping self-taught students with the information and skills 
necessary for carrying out the oral assessment, and for answering Paper 1 and Paper 2. 
 
It is also essential that you be assigned a tutor by the school who is proficient in your first and best 
language. This person will help in areas where your SSST supervisor may not be able. The tutor will 
be particularly helpful when you start preparing for the assessment components and need feedback on 
your work. 

 
Students will be responsible for selecting, sourcing and purchasing their texts from the IB lists 
available, with guidance from their supervisor and tutor. 

 
 
Availability of subjects  

 
 
The following languages are available. For future years, languages not listed may be 
allowed by special request and authorisation from the IBO. 
 

 
Albanian English Korean Serbian 

Amharic Estonian Latvian Sesotho 

Arabic Filipino Lithuanian Sinhalese 

Belarusian Finnish Macedonian Slovak 

Bengali French Malay Slovene 

Bosnian German Modern Greek Spanish 

Bulgarian Hebrew Nepali Swahili 

Catalan Hindi Norwegian Swedish 

Chinese Hungarian Persian Thai 

Croatian Icelandic Polish Turkish 

Czech Indonesian Portuguese Ukrainian 

Danish Italian Romanian Urdu 

Dutch Japanese Russian Vietnamese 

 Welsh 
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GROUP 2: Language B/Language Ab Initio (Second Language) 

 
The following aims are common to both language B and language ab initio. 

1. Develop international-mindedness through the study of languages, cultures, ideas and issues of 
global significance. 

2. Enable students to communicate in the language they have studied in a range of contexts and for a 
variety of purposes. 

3. Encourage, through the study of texts and through social interaction, an awareness and appreciation 
of a variety of perspectives of people from diverse cultures. 

4. Develop students’ understanding of the relationship between the languages and cultures with which 
they are familiar. 

5. Develop students’ awareness of the importance of language in relation to other areas of knowledge. 
6. Provide students, through language learning and the process of inquiry, with opportunities for 

intellectual engagement and the development of critical- and creative-thinking skills. 
7. Provide students with a basis for further study, work, and leisure through the use of an additional 

language. 
8. Foster curiosity, creativity and a lifelong enjoyment of language learning. 
 

The following assessment objectives are common to both language B and language ab initio.  
1. Communicate clearly and effectively in a range of contexts and for a variety of purposes. 
2. Understand and use language appropriate to a range of interpersonal and/or intercultural contexts 

and audiences. 
3. Understand and use language to express and respond to a range of ideas with fluency and accuracy. 
4. Identify, organize and present ideas on a range of topics. 
5. Understand, analyse and reflect upon a range of written, audio, visual and audio-visual texts. 
 

Overview 
 
Language B HL is for language learners who intend to study the language at this level 

for a future career, or to meet a Diploma Programme requirement, and 
who: 

 have 4 to 5 years of experience of the target language 

 are normally taught outside a country where language is spoken 

Language B SL is for language learners who may not intend continuing study of the 
language beyond the Diploma Programme and who: 

 have 2 to 5 years of experience of the target language 
 are normally taught outside a country where language is spoken 
 are beginners or near-beginners who live in a country where 

the language is spoken 

ab Initio is for beginners who: 
 have little or no previous experience of the language 
 are taught outside the countries where language is spoken 

 
Prescribed themes 
Five prescribed themes are common to the syllabuses of Language B and Language ab initio. 
The five prescribed themes are: 

• Identities 
• Experiences 
• Human ingenuity 
• Social organisation 
• Sharing the planet. 
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ASSESSMENT OUTLINE 
 

HIGHER LEVEL 
 

Assessment component Weighting 

External assessment (3 hours 30 minutes) 

Paper 1 (1 hour 30 minutes) 

Productive skills—writing (30 marks) 

One writing task of 450–600 words from a choice of three, each from a 

different theme, choosing a text type from among those listed in the 

examination instructions. 

75% 

25% 

Paper 2 (2 hours) 

Receptive skills—separate sections for listening and reading (65 marks) 
Listening comprehension (1 hour) (25 marks) 
Reading comprehension (1 hour) (40 marks) 
Comprehension exercises on three audio passages and three written texts, 
drawn from all five themes. 

50% 

Internal assessment 

This component is internally assessed by the teacher and externally 

moderated by the IB at the end of the course. 

Individual oral assessment 

A conversation with the teacher, based on an extract from one of the 

literary works studied in class, followed by discussion based on one or more 

of the themes from the syllabus. (30 marks) 

25% 

 
 

STANDARD LEVEL 
 

Assessment component Weighting 

External assessment (3 hours) 

Paper 1 (1 hour 15 minutes) 

Productive skills—writing (30 marks) 

One writing task of 250–400 words from a choice of three, each from a different 

theme, choosing a text type from among those listed in the examination 

instructions. 

75% 

25% 

Paper 2 (1 hour 45 minutes) 

Receptive skills—separate sections for listening and reading (65 marks) 
Listening comprehension (45 minutes) (25 marks) 
Reading comprehension (1 hour) (40 marks) 
Comprehension exercises on three audio passages and three written texts, 
drawn from all five themes. 

50% 

Internal assessment 

This component is internally assessed by the teacher and externally moderated 

by the IB at the end of the course. 

Individual oral assessment 

A conversation with the teacher, based on a visual stimulus, followed by 

discussion based on an additional theme. (30 marks) 

25% 
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LANGUAGE AB INITIO 

Assessment component Weighting 

External assessment (2 hours 45 minutes) 

Paper 1 (1 hour) 

Productive skills—writing (30 marks) 

Two written tasks of 70–150 words each from a choice of three 

tasks, choosing a text type for each task from among those listed in 

the examination instructions. 

75% 

25% 

Paper 2 (1 hour 45 minutes) 

Receptive skills—separate sections for listening and reading (65 
marks) 
Listening comprehension (45 minutes) (25 marks) 
Reading comprehension (1 hour) (40 marks) 
Comprehension exercises on three audio passages and three 
written texts, drawn from all five themes. 

50% 

Internal assessment 

This component is internally assessed by the teacher and 

externally moderated by the IB at the end of the course. 

Individual oral assessment 

A conversation with the teacher, based on a visual stimulus and at 

least one additional course theme. (30 marks) 

25% 

 

The Ab initio course is designed for students who have no prior knowledge of the language. Though it is a 
course for beginners, in just two years, students reach standards significantly beyond GCSE.  

Emphasis is on real, not simplified language, and that is what appears in the examinations. The 
vocabulary base is far wider than that required for GCSE. Students regularly encounter other words / 
phrases, and are expected to "work out" the meaning from the context. The expectation is that, by the end 
of the course, students will be equipped to go to the country, converse and be understood, as well as 
understanding what they see around them, with a basic knowledge of everyday life in that country. 

 
It should also be noted that as an international qualification, the IB Diploma Programme standards by 
which students are judged are based on international expectations of language learning, which are 
significantly higher than British national standards. Even though they m a y  have been studying the 
language for less than 2 years, a DP grade 6 or 7 equates to an A grade at AS-Level. 
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GROUP 3: Individuals & Societies 
 

 

Aims 
 

 
The aims for all subjects in Group 3 Individuals & Societies are to: 
 

 Encourage the systematic and critical study of human experience and behavior, physical, 
economic and social environments, and the history and development of social and cultural 
institutions. 

 
 Develop the student’s ability to identify, to analyse critically and to evaluate theories, 

concepts and arguments about the nature and activities of the individual and society. 
 

 Enable the student to collect, describe and analyse data used in studies of society, to test 
hypotheses, and to interpret complex data and source material. 

 
 Promote the appreciation of the way in which learning is relevant to both the culture in which 

the student lives, and the culture of other societies. 
 

 Develop an awareness in the student that human attitudes and beliefs are widely diverse and that 
the study of society requires an appreciation of such diversity. 

 
 Enable the student to recognise that the content and methodologies of the subjects in Group 3 

are contestable and that their study requires the toleration of uncertainty. 
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Economics 
 

Higher and Standard Level 
 

Economics is an exciting, dynamic, subject that allows students to develop an understanding of the 

complexities and interdependence of economic activities in a rapidly changing world. At the heart of 

economic theory is the problem of scarcity. While the world’s population has unlimited needs and wants, 

there are limited resources. Because of this scarcity, choices have to be made. The economics course, at 

both SL and HL, uses economic theories to examine the ways in which these choices are made: 

• At the level of producers and consumers in individual markets (microeconomics) 

• At the level of the government and the national economy (macroeconomics) 

• At an international level where countries are becoming increasingly interdependent through international 

trade, and the movement of labour and capital (the global economy). 

The choices made by economic agents (consumers, producers and governments) generate positive and 

negative outcomes and these outcomes affect the relative well-being of individuals and societies.  The 

Diploma Programme economics course allows students to explore these models and theories, and apply 

them, using empirical data, through the examination of the following six real-world issues, which are posed 

as economic questions: 

• How do consumers and producers make choices in trying to meet their economic objectives? 

• When are markets unable to satisfy important economic objectives—and does government intervention 

help? 

• Why does economic activity vary over time and why does this matter? 

• How do governments manage their economy and how effective are their policies? 

• Who are the winners and losers of the integration of the world’s economies? 

• Why is economic development uneven? 

 

 
Core Content: Introduction to economics, micro-economics, macro- 

economics, the global economy 

 

. 

Internal Assessment: 20% HL/30% SL Internal assessment 

 
Students produce a portfolio of three commentaries, based on different 
sections of the syllabus and on published extracts from the news media. 

External Assessment: 80% HL/70% SL Examination 

 Paper 1: An extended response paper on all syllabus content 
(20% HL/30% SL) 

 Paper 2: A data response paper including some quantitative 
questions (30% HL/40% SL) 

 Paper 3: HL only policy paper including HL only extension material 

(20%) 

 
 
 
 
 

IB World 
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28 
 

 
HL % awarded grade 0.4 2.5 8.2 18.1 30.9 27.7 12.3 5.09 

 
SL % awarded grade 0.9 5.5 16.3 21.0 25.2 21.9 9.2 4.66 

 
 

Aims 
 

In addition to the generic aims for Group 3, the aims of the Economics course at SL and HL 
are to: 

 
 Develop an understanding of microeconomic and macroeconomic theories and concepts 

and their real-world application. 
 Develop an appreciation of the impact on individuals and societies of economic 

interactions between nations. 
 Develop an awareness of development issues facing nations as they undergo the process 

of change. 
 
 

The emphasis in the IB Economics syllabus and assessment are global and international, concentrating 
on the importance of coursework to provide practical applications for theory, which requires mainly 
essay writing and data response skills for exams. 
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Geography 
 

Higher and Standard Level 
 

Part one Geographic themes 
 
Two options are studied 
at SL, and three at HL 
SL and HL: 

 Freshwater drainage basins 
 Geophysical hazards 
HL Only: 

 Extreme environments 

Paper 1 
SL weight 35% 

45 minutes per option question 
Total 1 hour 30 minutes 

Each option has a structured 
question and one extended 
answer question from a choice 
of two. 

20 (10 + 10) marks per option 
Total 40 marks 

Paper 1 
HL weight 35% 

45 minutes per option question 
Total 2 hours 15 minutes 

Each option has a structured 
question and one extended 
answer question from a 
choice of two. 

20 (10 + 10) marks per option 
Total 60 marks 

Part two SL and HL core 
 
Geographic perspectives-
global change 

 Population distribution 
 Changing population 

 Global climate change: 
vulnerability and resilience 

 Global resource 
consumption and 
security 

Paper 2 
SL weight 40% 
Total 1 hour 15 minutes 
Paper 2 Section A 
Three structured questions, 
based on each SL/HL core unit 
30 marks 
Paper 2 Section B 
Infographic or visual stimulus, 
with structured questions 
10 marks 
Paper 2 Section C 
One extended answer question 
from a choice of two 
10 marks 
Total 50 marks 

Paper 2 
HL weight 25% 
Total 1 hour 15 minutes 
Paper 2 Section A 
Three structured questions, 
based on each SL/HL core 
unit 
30 marks 
Paper 2 Section B 
Infographic or visual 
stimulus, with structured 
questions 
10 marks 
Paper 2 Section C 
One extended answer 
question from a choice of two 
10 marks 
Total 50 marks 

Part two HL 
core 
extension 

HL only 
Geographic perspectives-
global interactions 

 Power, places and networks 
 Human development 

and diversity 
 Global risks and resilience 

Paper 3 
HL weight 20% 
Total 1 hour 
Choice of three extended answer questions, with two parts, based 
on each HL core unit: Out of 28 marks 
Part A-12 marks 
Part B-16 

 
Internal 
assessment 

SL and HL Fieldwork 

Fieldwork, leading to one 
written report based on a 
fieldwork question, information 
collection and analysis with 
evaluation 

Internal assessment 
SL weight 25% 

Fieldwork question to be 
based on any suitable topic 
from the syllabus 
Total 25 marks 

Internal assessment 
HL weight 20% 

Fieldwork question to be 
based on any suitable topic 
from the syllabus 
Total 25 marks 

 

Aims 
 

In addition to the generic aims for Group 3, the aims of the Geography syllabus at HL and SL are to 
enable students to: 

 
 Develop an understanding of the interrelationships between people, places, spaces and the 

environment. 
 Develop a concern for human welfare and the quality of the environment, and an understanding of the 

need for planning and sustainable management 

 Appreciate the relevance of geography in analysing contemporary issues and challenges, and 
develop a global perspective of diversity and change. 

 

The IB Geography course is an "international" syllabus, drawing on the experiences and methodologies 
of educators from many parts of the world. 

 
It is important to recognise that Standard Level is not inherently easier than Higher Level, and it is in no 
way comparable to AS level in terms of difficulty. Students study the same Core as at Higher Level, 
and two of the Option Topics. The examination questions are the same for both HL and SL. 
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History 
 

Higher and Standard Level 
 

Core Content 

for both HL and SL: 

Paper 1 -  Prescribed subject for Source paper 

  Rights and Protest – a study of Apartheid in South Africa and the 

Civil Right Movement in the US 

Paper 2 – World History 

  Authoritarian states with an emphasis on Stalin and Castro 

  The Cold War 1945 – 1989 

Option Topics 

For HL: 

Aspects of the History of Europe and the Middle East 

 
The units to be studies are: 

  Imperial Russia, revolutions and the establishment of the Soviet 

Union 1855 - 1924 

  European States in the inter-war years 1918 -1939 – this 

includes a study of Germany, Italy, Spain and one other European 

country 

1918-39 

  The Soviet Union and post-Soviet Russia 1924 – 2000 

Internal Assessment: A historical investigation on a topic of your choice. 

 
Recent choices include subjects as diverse as Partition in India, the 

Cuban Missile Crisis, an examination of the tactics used by Malcom X and a study 

of the impact of the Holocaust in Poland. 

 
This investigation should take approx. 20 hours and it is worth 25% of final 
mark for SL students and 20% for HL students 

External Assessment: SL – 75% of final mark 

  Paper 1 – a source paper with 4 questions based on 

 sources relating to Rights and Protest ( 1 hour) 

  Paper 2 – two essays based on questions from   

   Authoritarian States and the Cold War (1 hour 30 minutes) 

 
HL – 80% of final mark. Examinations as above plus one additional paper 

  Paper 3 – 3 essays based on questions from the HL Option 

Europe and the Middle East 

 

Aims 
In addition to the generic aims for Group 3, the aims of the History course at SL and HL are to: 

 
 Promote an understanding of history as a discipline, including the nature and diversity of its sources, 

methods and interpretations. 
 Encourage an understanding of the present through critical reflection upon the past. 
 encourage an understanding of the impact of historical developments at national, regional and 

international levels 
 Develop an awareness of one’s own historical identity through the study of the historical experiences 

of different cultures. 
 

 

IB World 
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HL % awarded grade 0.2 4.5 14.1 40.2 28.5 10.1 2.3 4.32 

 
SL % awarded grade 0.2 4.3 11.3 35.2 35.3 11.7 2.1 4.45 
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Psychology 

Higher and Standard Level 
 

 
Core Content: The biological level of analysis, the cognitive level of analysis, the socio- 

cultural level of analysis. 

Option Topics: Higher Level: Two from the following list. 
Standard Level: One from the following list. 

 Abnormal psychology, developmental psychology, health 
psychology, psychology of human relationships. 

HL only: 

 Approaches to research 

Internal Assessment: 20% HL / 25%SL on a report of a simple experimental study of up to 

2200 words. 

External Assessment: 80% HL / 75% SL Examination 
 Paper 1: Core material: 3 compulsory short-answer questions; one 

extended-response question from a choice of three questions (40% HL / 
50% SL) 

 Paper 2: Option topics: For each option topic studied (2 for HL, 

1 for SL) students choose one essay from 3 titles (20% HL / 
25% SL) 

 Paper 3 (HL only): Three compulsory questions on an unseen text, 
assessing students’ understanding of research 
methodology (20%) 

 
 

Aims 

 
In addition to the generic aims for Group 3, the aims of the Psychology course at SL and at HL are to: 

 
    Develop an awareness of how psychological research can be applied for the benefit of human beings. 

    Ensure that ethical practices are upheld in psychological inquiry. 

    Develop an understanding of the biological, cognitive and sociocultural influences on human behavior. 

    Develop an understanding of alternative explanations of behavior. 

    Understand and use diverse methods of psychological inquiry. 
 

IB Psychology adopts an exclusively analytical approach. This involves studying the different approaches 
psychologists use, in an attempt to gain an understanding of the underlying assumptions held by disparate 
groups of psychologists. The ultimate intention is to gain a holistic vision for how psychology fits together 
into a unit. Coursework has a compulsory experimental approach. In terms of assessment, the IB 
Psychology course places more far more emphasis on essays than on structured questions. 
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HL % awarded grade 0.1 3.1 11.0 25.0 33.0 23.9 3.9 4.75 

 
SL % awarded grade 0.6 8.5 13.6 27.7 28.1 18.2 3.3 4.42 
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GROUP 4: Experimental Sciences 
Aims 

 
“Whatever the field of science - whether it is in pure research, applied research or in 
engineering new technology - there is boundless scope for creative and imaginative thinking. 
Science has achieved a great deal but there are many, many unanswered questions to 
challenge future scientists” IB Diploma Subject guide 

 

Through studying Biology, Chemistry or Physics, students should become aware of how scientists work 
and communicate with each other. While the scientific method may take on a wide variety of forms, it 
is the emphasis on a practical approach, through experimental work, that characterises these subjects. 

 

The “Nature of Science” (NOS) is an overarching theme in the Biology, Chemistry and Physics courses, 
that provides a comprehensive account of the nature of science in the 21st century. 

 

Each course aims to enable students, through the overarching theme of the Nature of Science, 
to: 

 

 Appreciate scientific study and creativity within a global context through stimulating and 
challenging opportunities. 

 Acquire, apply, and use a body of knowledge, methods and techniques that 
characterise science and technology. 

 Develop an ability to analyse, evaluate, and synthesize scientific information. 

 Develop a critical awareness of the need for, and the value of, effective collaboration and 
communication during scientific activities. 

 Develop experimental and investigative scientific skills, including the use of 
current technologies. 

 Develop and apply 21st century communication skills in the study of science. 

 Become critically aware, as global citizens, of the ethical implications of using science and 
technology. 

 Develop an appreciation of the possibilities and limitations of science and technology. 

 Develop an understanding of the relationships between scientific disciplines and their influence on 
other areas of knowledge. 

 

Experimental skills 
 

“I hear and I forget. I see and I remember. I do and I understand.” 
(Confucius) 

 

Integral to the experience of students in any of the Group 4 courses, is their experience in the classroom, 
laboratory, or in the field. Practical activities allow students to interact directly with natural phenomena and 
secondary data sources. These experiences provide the students with the opportunity to design 
investigations, collect data, develop manipulative skills, analyse results, collaborate with peers, and evaluate 
and communicate their findings. Experiments are used to introduce a topic, investigate a phenomenon, or 
allow students to consider and examine questions and curiosities. 

 

All IB Diploma students carry out practical work to experience the full breadth and depth of the course. 
The practical work is extensive and integral to the course. 

 

All Diploma students complete a Group 4 Project, during which they must work with other science students 
on a collaborative task. By providing students with the opportunity for hands-on experimentation, they are 
carrying out some of the same investigative processes that scientists undertake. Experimentation allows 
students to experience the nature of scientific thought and investigation. All scientific theories and laws 
begin with observations. 

 

Students are involved in an inquiry-based practical programme, that allows for the development of scientific 
inquiry. It is not enough for students just to be able to follow directions and to simply replicate a given 
experimental procedure. Students must be provided with the opportunity for genuine inquiry. Developing 
scientific inquiry skills will give students the ability to construct an explanation, based on reliable evidence 
and logical reasoning. Once developed, these higher order thinking skills will enable students to be lifelong 
learners and scientifically literate. 
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Assessment in Experimental Sciences 
 

Biology / Chemistry / Physics 
 

Internal 
Assessment: 

HL and SL 20% 
Individual project. 

 

This enables students to demonstrate the application of their skills and knowledge, 
and to pursue their personal interests, without the time limitations and other 
constraints that are associated with written examinations. 
A total of approximately 10 hours of teaching time should be allocated to the 
work. Covers test objectives 1, 2, 3 and 4 

External 
Assessment: 

HL and SL 80% Written examinations 

HL Paper 1 1h – 20% 
• 40 multiple-choice questions, about 15 are common with SL. 
• Questions on paper 1 test assessment objectives 1, 2 and 3. 
• The use of calculators is not permitted.   

Paper 2 2h 15m - 36% 
• Short-answer and extended-response questions on the core and AHL material. 
• The questions on paper 2 test assessment objectives 1, 2 and 3. 

• The use of calculators is permitted and a chemistry data booklet is provided. 

Paper 3 1h 15m - 24% 
• Section A: one databased question and several short-answer questions on 

experimental work. 
• Section B: short-answer and extended-response questions from one option. 
• Covers test assessment objectives 1, 2 and 3. 

SL Paper 1 45m - 20% 
• 30 multiple-choice questions on core, about 15 in common with HL. 
• Questions on paper 1 test assessment cover objectives 1, 2 and 3. 
• The use of calculators is not permitted. 

 Paper 2 1h 15m - 40% 
• Short-answer and extended-response questions on core material. 
• Questions on paper 2 test assessment cover objectives 1, 2 and 3. 

• The use of calculators is permitted and a chemistry data booklet is provided. 

Paper 3 1h- 20% 
• Questions are taken from Core and Option material. 
• Section A: One data-based question and several short-answer questions on 
experimental work. 

• Section B: Short-answer and extended-response questions from one Option. 
• Covers test assessment objectives 1, 2 and 3. 

 

Work is internally assessed by an individual project, and selected students' work is submitted for external 
moderation. 

 
The assessment objectives for Biology, Chemistry and Physics reflect those parts of the aims that will be 
formally assessed, either internally or externally. These assessments will centre upon the nature of science. 
It is the intention of these courses that students are able to fulfil the following assessment objectives: 

 
1. Demonstrate knowledge and understanding of: 

a. Facts, concepts and terminology b. methodologies and techniques 
c. Communicating scientific information. 

2. Apply:  
a. Facts, concepts and terminology 
b. Methodologies and techniques c. Methods of communicating 
scientific information. 

3. Formulate, analyse and evaluate: 
a. Hypotheses, research questions and predictions b. methodologies and techniques 
c. Primary and secondary data d. scientific explanations. 

4. Demonstrate the appropriate research, experimental, and personal skills necessary to carry out insightful 
and ethical investigations. 
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Biology 
 

Biology is the study of life. The first organisms appeared on the planet over 3 billion years ago and, 
through reproduction and natural selection, have given rise to the 8 million or so different species alive 
today. Estimates vary, but over the course of evolution, 4 billion species could have been produced. Most 
of these flourished for a period of time, and then became extinct as new, better adapted, species took their 
place. This diversity makes biology both an endless source of fascination and a considerable challenge. 

 

German naturalist Gottfried Reinhold coined the word “biology”  in 1802, but our understanding of 
living organisms only started to grow rapidly with the advent of techniques and technologies developed 
in the 18th and 19th centuries. Not least, the invention of the microscope and the realisation that natural 
selection is the process that has driven the evolution of life. 

 

Biologists attempt to understand the living world at all levels using many different approaches and 
techniques. At one end of the scale is the cell, its molecular construction and complex metabolic 
reactions. At the other end of the scale,  biologists investigate the interactions that make whole 
ecosystems function. 

 

Many areas of research in biology are extremely challenging, and many discoveries remain to be made. 
Biology is still a young science and great progress is expected in the 21st century. This progress is 
sorely needed at a time when the growing human population is placing ever-greater pressure on food 
supplies and on the habitats of other species, and is threatening the very planet we occupy. 

 

 

Higher Level 
 

 
Standard Level Core Units 

ONE option is studied. 
Option contains SL and HL 

material 

 
Practical scheme of 
work 

 
1. Cell biology 
2. Molecular biology 
3.   Genetics 
4.   Ecology 
5.   Evolution and biodiversity 
6. Human physiology 

 
A. Neurobiology and behaviour 
B. Biotechnology and 

bioinformatics 
C. Ecology and conservation 
D. Human physiology 

 
Practical activities 
Individual investigation 
(internal assessment – IA) 
Group 4 project 

 

Additional higher level (AHL) 
Units 

 
7. Nucleic acids 
8.  Metabolism, cell respiration 

and photosynthesis 
9.   Plant biology 
10. Genetics and evolution 
11. Animal physiology 

 

Higher Level IB Biology students must have a thorough knowledge of the whole course to do well. If 
they are prepared to learn the details, are hardworking, and are acute in their interpretation, then they will 
be very strong candidates to study Biology at university. 
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Biology 
 

Standard Level 
 

 
Standard Level Core Units 

 
ONE option is studied. 

Option contains SL 
and HL Material  

 
Practical scheme of work 

 
1. Cell biology 
2. Molecular biology 
3.   Genetics 
4.   Ecology 
5.   Evolution and biodiversity 
6. Human physiology 

 
A. Neurobiology and 

behaviour 
B. Biotechnology and 

bioinformatics 
C.  Ecology and conservation 
D.  Human physiology 

 
Practical activities Individual 
investigation (internal 
assessment – IA) Group 4 
project 

 

The Standard Level course provides a basis for students to understand the workings of their                
own bodies and important biological concepts, such as applied genetics, which they will come into 
contact with in life after school. 
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Mean 

 
HL % awarded grade 1.1 8.1 18.0 27.0 21.8 17.7 6.2 4.38 

 
SL % awarded grade 0.8 9.1 21.4 27.1 20.9 15.6 5.1 4.25 
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Chemistry 
 

Chemistry is an experimental science that combines academic study with the acquisition of practical and 
investigational skills. It is often called the central science, as chemical principles underpin both the physical 
environment in which we live and all biological systems. 

 
Despite the exciting and extraordinary development of ideas throughout the history of chemistry, certain things 
have remained unchanged. Observations remain essential at the very core of chemistry, and this sometimes 
requires decisions about what to look for. The scientific processes carried out by the most eminent scientists 
in the past are the same ones followed by working chemists today and, crucially, are accessible to 
students in schools. 

 
The teacher, who is free to use any suitable experiments or stimulations, designs the IB Chemistry practical 
scheme of work.  This practical work should complement the theory naturally, as they do in the wider scientific 
community. The chemistry course allows students to develop traditional practical skills and techniques and 
to increase facility in the use of mathematics, which is the language of science. It also allows students to 
develop interpersonal skills, and digital technology skills, which are essential in 21st century scientific 
endeavour and are important life-enhancing, transferable skills in their own right. 

 
Through selection of an option, the course allows teachers some flexibility to tailor the course to meet the 
needs of their students. Chemistry is a prerequisite for many other courses in higher education, such as 
medicine, biological science and veterinary science, and serves as useful preparation for employment. 

 

Higher Level 
 

 
Standard Level Core Units 

ONE option is 
studied. 

Option contains SL 

 
Practical scheme of work 

 
1.   Stoichiometric relationships 
2.   Atomic structure 
3.   Periodicity 
4. Chemical bonding and structure 
5.   Energetics/thermochemistry 
6. Chemical kinetics 
7.   Equilibrium 
8.   Acids and bases 
9. Redox processes 
10. Organic chemistry 
11. Measurement and data processing 

 
A. Materials 
B. Biochemistry 
C. Energy 
D. Medicinal chemistry 

 
Practical activities 
Individual investigation 
(internal assessment – IA) 
Group 4 project 

 

Additional higher level (AHL) Units 

 
12. Atomic structure 
13. The periodic table-the transition 

metals 
14. Chemical bonding and structure 
15. Energetics/thermochemistry 
16. Chemical kinetics 
17. Equilibrium 
18. Acids and bases 
19. Redox processes 
20. Organic chemistry 
21. Measurement and analysis 
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Chemistry 
 

Standard Level 
 

 
Standard Level Core Units 

ONE option is 
studied. 

Option contains SL and 

 
Practical scheme of work 

 
1.   Stoichiometric relationships 
2.   Atomic structure 
3.   Periodicity 
4. Chemical bonding and structure 
5.   Energetics/thermochemistry 
6. Chemical kinetics 
7.   Equilibrium 
8.   Acids and bases 
9. Redox processes 
10. Organic chemistry 
11. Measurement and data 

 
A. Materials 
B. Biochemistry 
C. Energy 
D. Medicinal chemistry 

 
Practical activities 
Individual investigation 
(internal assessment – IA) 
Group 4 project 

 

The level of sophistication required to solve calculation problems at IB Chemistry SL is beyond that 
required at GCSE level. 
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HL % awarded grade 1.6 8.8 19.5 19.8 21.7 20.0 8.5 4.45 

 
SL % awarded grade 4.0 16.2 24.3 21.1 15.6 13.5 5.3 3.9 
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Physics 
 

Physics is the most fundamental of the experimental sciences, as it seeks to explain the universe itself from 
the very smallest particles – currently accepted as quarks, which may be truly fundamental – to vast distances 
between galaxies. 

 
Classical physics, built upon the great pillars of Newtonian mechanics, electromagnetism and 
thermodynamics, went a long way in deepening our understating of the universe.  Despite the exciting and 
extraordinary development of ideas throughout the history of physics, certain aspects have remained 
unchanged. Observations remain essential to the very core of physics, sometimes requiring a leap of 
imagination to decide what to look for, before models are developed to try to understand and explain these 
observations. 

 
Alongside the growth in our understanding of the natural world, perhaps the more obvious and relevant result 
of physics to most of our students, is our ability to change the world. This is the technological side of physics, in 
which physical principles have been applied to construct and alter the material world to suit our needs, and 
have had a profound influence on the daily lives of all human beings. 

 
Physics is therefore a human activity, and students need to be aware of the process of physics in a context of 
dynamic change and places where physicists work. 

 

 

Higher Level 
 

 
Standard Level Core Units 

ONE option is 
studied. 

Option contains SL and 

 
Practical scheme of work 

 
1. Measurements and uncertainties 
2. Mechanics 
3. Thermal physics 
4. Waves 
5. Electricity and magnetism 
6. Circular motion and gravitation 
7. Atomic, nuclear and particle 

physics 
8. Energy production 

 
A. Relativity 
B. Engineering physics 
C. Imaging 
D. Astrophysics 

 
Practical activities 
Individual investigation (internal 
assessment – IA) 
Group 4 project 

Additional higher level (AHL) 

 
  9. Wave phenomena 
10. Fields 
11. Electromagnetic induction 
12. Quantum and nuclear physics 

 

IB Physics require mathematical sophistication and accuracy. Calculations are more extended and they often 
require algebraic skill. The problem solving is tough and mathematical. Formal questions, which rely on 
algebraic skill as well as on an understanding of the Physics concepts, are common. 
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Physics 
 
 

Standard Level 
 
 

 
Standard Level Core Units 

ONE option is studied. 
Option contains SL and HL 
material 

 
Practical scheme of work 

 
1. Measurements and uncertainties 
2. Mechanics 
3. Thermal physics 
4. Waves 
5. Electricity and magnetism 
6. Circular motion and gravitation 
7. Atomic, nuclear and particle 

physics 

 
A. Relativity 
B. Engineering physics 
C. Imaging 
D. Astrophysics 

 
Practical activities 
Individual investigation 
(internal assessment – IA) 
Group 4 project 

 

The IB Physics Standard Level is nearly as demanding,  conceptually, as Higher Level, but there 
is less material. SL covers the range of course topics in two academic years. Those studying IB 
Physics SL get a rich grounding in Physics. 
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HL % awarded grade 0.6 6.2 18.6 20.1 21.5 16.4 16.7 4.71 

 
SL % awarded grade 1.7 11.1 25.0 24.1 18.7 10.6 8.9 4.14 
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GROUP 5: Mathematics 
 
As Mathematics is compulsory for all Diploma Programme students, there is a range of courses offered. 

 
Aims 
 

The aims of all mathematics courses in Group 5 are to enable students to: 

 Enjoy mathematics, and develop an appreciation of the elegance and power of mathematics. 

 Develop an understanding of the principles and nature of mathematics. 

 Communicate clearly and confidently in a variety of contexts. 

 Develop logical, critical and creative thinking, and patience and persistence in problem solving. 

 Employ and refine their powers of abstraction and generalisation 

 Apply and transfer skills to alternative situations, to other areas of knowledge and to 
future developments. 

 Appreciate how developments in technology and mathematics have influenced each other. 

 Appreciate the moral, social,  and ethical implications arising from the work of mathematicians 
and the applications of mathematics. 

 Appreciate the international dimension in mathematics,  through an awareness of the 
universality of mathematics and its multicultural and historical perspectives. 

 Appreciate the contribution of mathematics to other disciplines, and as a particular “area 
of knowledge” in the TOK course. 

 

Overview 

Because individual students have different needs, interests and abilities, there are two different courses in 
mathematics.  Each course can be studied at Higher or Standard level. 

 
Students will need to think carefully about which option they choose. Their choice may be dependent on their 
future university and career interests, which other subjects they are studying at Higher Level, and possibly which 
country they wish to study in after leaving Windermere. 

 

Students are advised to take Mathematics Analysis at Higher Level if they have achieved a grade 8 or 9 at 
IGCSE, and are interested in a Mathematics based course at university, such as Mathematics, Physics, 
Engineering or Computer Science. 

 

Students are advised to take Mathematics Applications at Higher Level if they have achieved a grade 8 or 9 at 
IGCSE, and their other Higher Level subjects centre around Biology, Humanities subjects, Arts or Languages. 

 

Other students will generally be advised to take Mathematics Applications at Standard Level. 

 

Mathematics:  
Applications and 
Interpretation 

Mathematics: Applications and Interpretation SL and HL is appropriate                              
for students who are interested in developing their mathematics for describing 
our world and solving practical problems. They will also be interested in 
harnessing the power of technology alongside exploring mathematical models. 

Students who take Mathematics: Applications and Interpretation will be those 
who enjoy mathematics best when seen in a practical context. This subject                        
is aimed at students who will go on to study subjects such as social sciences, 
natural sciences, statistics, business, economics, psychology, and design                         
for example. 

Mathematics:   

Analysis and 
Approaches 

Mathematics: Analysis and Approaches at SL and HL is appropriate for 
students who enjoy developing their mathematics to become fluent in the 
construction of mathematical arguments, and develop strong skills in 
mathematical thinking. They will also be fascinated by exploring real and 
abstract applications of these ideas, with and without the use of technology. 
Students who take Mathematics: Analysis and approaches will be those who 
enjoy the thrill of mathematical problem solving and generalisation. This 
subject is aimed at students who will go on to study subjects with substantial 
mathematics content such as mathematics itself, engineering, physical 
sciences, or economics for example. 
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Mathematics:  Applications and Interpretation 
 

Standard Level 
 

 
Core Content: Number and algebra (13%) 

- sequences and series, financial maths and logarithms 

Functions (26%) 
- theory of functions and mathematical modelling 

Geometry and trigonometry (15%) 
- 3D shapes, trigonometry, sectors and Voronoi diagrams 

Statistics and probability (30%) 
- statistics, bivariate data including Pearson’s and Spearman’s correlation 

coefficients, probability, binomial and normal distributions and chi-
squared test 

Calculus (16%) 
- differentiation and integration of polynomials, optimisation and the 

trapezium rule 

Internal Assessment: 20% 
Internal assessment in mathematics is an individual exploration. This 
is a piece of written work that involves investigating an area of 
mathematics. 

External Assessment: 80% 
Examination. (3 hours) 
 
Paper 1 (1 hour 30 minutes) 

Graphic display calculator required. (80 marks) 
Compulsory short-response questions based on the syllabus. 
40% 
 
Paper 2 (1 hour 30 minutes) 

Graphic display calculator required. (80 marks) 
Compulsory extended-response questions based on the syllabus. 
40% 

 
 
 

This is a mathematics course designed for those students not formally needing mathematics beyond 
the school level. A primary aim is to ensure that students retain or, if necessary, develop a solid 
understanding of modelling and statistical techniques which will be of use to them in future life, and the 
exploration element allows students to follow their own interests. A high degree of accuracy and fluency is 
required. 
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Mathematics:  Applications and Interpretation 
 

Higher Level 
 

 
Core Content: 
 
(All SL content plus 
additional topics shown) 

Number and algebra (14%) 
- complex numbers and matrices 

Functions (20%) 
- transformations of functions, sinusoidal models and logistic models 

Geometry and trigonometry (22%) 
- vectors and graph theory 

Statistics and probability (25%) 
- non-linear regression, confidence intervals, the Poisson distribution and 

Markov chains 

Calculus (20%) 
- further differentiation and integration, kinematics and differential 

equations  

Internal Assessment: 20% 
Internal assessment in mathematics is an individual exploration. This 
is a piece of written work that involves investigating an area of 
mathematics. 

External Assessment: 80% 
Examination. (5 hours) 
 
Paper 1 (2 hours) 

Graphic display calculator required. (110 marks) 
Compulsory short-response questions based on the syllabus. 
30% 
 
Paper 2 (2 hours) 

Graphic display calculator required. (110 marks) 
Compulsory extended-response questions based on the syllabus. 
30% 
 
Paper 3 (1 hour) 

Graphic display calculator required. (55 marks) 
Two compulsory extended-response problem-solving questions. 
20% 

 
 
 

In Mathematics HL, each individual examination question can be, and often is, set on a wide range of 
ideas from across the syllabus. Students are required to select the appropriate tool from their entire 
repertoire of skills. Therefore, this  is  not  a  course in  which  a  weak  student  can  be  coached  in 
techniques at the expense of understanding. The IB course and assessment also require confident use of 
a graphical calculator. 
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Mathematics:  Analysis and Approaches 
 

Standard Level 
 

 
Core Content: Number and algebra (16%) 

- sequences and series, financial maths, logarithms and binomial 
expansions 

Functions (18%) 
- theory of functions, quadratic, exponential and reciprocal functions 

and transformations of functions 

Geometry and trigonometry (21%) 
- 3D shapes, trigonometry, sectors and circular functions 

Statistics and probability (23%) 
- statistics, bivariate data including Pearson’s correlation coefficient, 

probability, binomial and normal distributions 

Calculus (23%) 
- differentiation integration and kinematics 

Internal Assessment: 20% 
Internal assessment in mathematics is an individual exploration. This 
is a piece of written work that involves investigating an area of 
mathematics. 

External Assessment: 80% 
Examination. (3 hours) 
 
Paper 1 (1 hour 30 minutes) 

No calculator allowed. (80 marks) 
Section A. 
Compulsory short-response questions based on the syllabus. 
Section B. 
Compulsory extended-response questions based on the syllabus. 
40% 
 
Paper 2 (1 hour 30 minutes) 

Graphic display calculator required. (80 marks) 

Section A. 
Compulsory short-response questions based on the syllabus. 
Section B. 
Compulsory extended-response questions based on the syllabus. 
40% 
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Mathematics:  Analysis and Approaches 
 

Higher Level 
 

 
Core Content: 
 
(All SL content plus 
additional topics shown) 

Number and algebra (19%) 
- permutations and combinations, complex numbers and proof by 

induction 

Functions (15%) 
- polynomial and rational functions, domain restriction and modulus 

transformations 

Geometry and trigonometry (24%) 
- reciprocal trigonometric ratios and vectors  

Statistics and probability (16%) 
- Bayes’ theorem and random variables 

Calculus (26%) 
- first principles, further differentiation and integration, differential 

equations and Maclaurin series expansions 

Internal Assessment: 20% 
Internal assessment in mathematics is an individual exploration. This 
is a piece of written work that involves investigating an area of 
mathematics. 

External Assessment: 80% 
Examination. (5 hours) 
 
Paper 1 (2 hours) 

No calculator allowed. (110 marks) 
Section A. 
Compulsory short-response questions based on the syllabus. 
Section B. 
Compulsory extended-response questions based on the syllabus. 
30% 
 
Paper 2 (2 hours) 

Graphic display calculator required. (110 marks) 

Section A. 
Compulsory short-response questions based on the syllabus. 
Section B. 
Compulsory extended-response questions based on the syllabus. 
30% 
 
Paper 3 (1 hour) 

Graphic display calculator required. (55 marks) 
Two compulsory extended-response problem-solving questions. 
20% 

 
 
 

In Mathematics HL, each individual examination question can be, and often is, set on a wide range of ideas 
from across the syllabus, so students need to select the appropriate tool from their entire repertoire of skills. 
Therefore, this  is  not  a  course in  which  a  weak  student  can  be  coached  in techniques at the expense 
of understanding. The IB course and assessment also require confident use of a graphical calculator. 
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GROUP 6: Arts 
 

 

Overview 
Through studying any of the Group 6 subjects, the Arts, students become aware of how artists work and 
communicate. 

 
 

Aims 
 
The aims of all subjects in Group 6 are to enable students to: 

 
 enjoy lifelong engagement with the arts 

 
 become informed, reflective, and critical practitioners in the arts 

 
 understand the dynamic and changing nature of the arts 

 
 explore and value the diversity of the arts across time, place and cultures 

 
 express ideas with confidence and competence 

 
 develop perceptual and analytical skills. 
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Theatre Aims 
 
In addition to the generic aims for the arts subjects, the aims of the theatre course at SL and HL are to 
enable students to: 

 
 Explore theatre in a variety of contexts and understand how these contexts inform practice (theatre in 

context). 
   Understand and engage in the processes of transforming ideas into action (theatre processes) 

 Develop and apply theatre production, presentation and performance skills, working both independently 
and collaboratively (presenting theatre) 

 
Additionally for HL only: 

 

 Understand and appreciate the relationship between theory and practice (theatre in context, theatre 
processes, presenting theatre). 

 
Theatre is a dynamic, collaborative and live art form. A practical subject encourages discovery through 
experimentation, the taking of risks and the presentation of ideas to others. It results in the development of 
both theatre and life skills, the building of confidence, creativity, and working collaboratively. 

 

The IB Diploma Programme Theatre Course is a multifaceted theatre-making course of study. It gives 
students the opportunity to make theatre as creators, designers, directors and performers. It emphasises the 
importance  of  working  both  individually  and  collaboratively  as  part  of  an  ensemble. It offers the 
opportunity to engage actively in the creative process, transforming ideas into action as inquisitive and 
productive artists. 

 

Students experience the course from contrasting artistic perspectives. They learn to apply research and 
theory to inform and to contextualise their work. The theatre course encourages students to appreciate that 
through the processes of researching, creating, preparing, presenting and critically reflecting on theatre- as 
participants and audience members-they gain a richer understanding of themselves, their community and the 
world. 

 

Through the study of theatre, students become aware of their own personal and cultural perspectives, 
developing an appreciation of the diversity of theatre practices, their processes and their modes of 
presentation. It enables students to discover and engage with different forms of theatre across time, place 
and culture and promotes international-mindedness. 
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Theatre 
 

Higher and Standard Level 
Core Content: The theatre syllabus at SL and HL consists of three equal, interrelated 

areas: Presenting Theatre, Theatre Processes and Theatre in Context. 

Option Topics: HL only: One from Devising practice; Exploring practice. SL only: Any 
independent aspect of interest in theatre. 

Internal Assessment: Collaboratively creating original theatre (SL 35%, HL 25%): - 
Students at SL and HL collaboratively create and present an original piece 
of theatre (lasting 13-15 minutes) for and to a specified target audience, 
created from a starting point of their choice. 
Each student submits for assessment: 

 a process portfolio (15 pages maximum) 
 a video recording (4 minutes maximum) evidencing the student’s 

contribution to the presentation of the collaboratively created 
piece. The selected footage must be chosen by the student and 
must demonstrate specific artistic choices made by the 
students. 

 A list of all sources cited. 

External Assessment: Solo theatre piece (HL Only 35%): 
Students at HL research a theatre theorist they have not previously studied, 
identify an aspect(s) of their theory and create and present a solo theatre 
piece (4–8 minutes) based on this aspect(s) of theory. Each student 
submits for assessment: 

 a report (3,000 words maximum) 

 a continuous unedited video recording of the whole solo theatre piece 
(4-8 minutes) 

 a list of all primary and secondary sources cited. 
 

Director’s notebook (SL 35%, HL 20%): 
Students at SL and HL choose a published play text they have not 
previously studied and develop ideas regarding how it could be staged for 
an audience. Each student submits for assessment: 

 a director’s notebook (20 pages maximum) which includes 
the student’s presentation of their final directorial intentions 
and the 
intended impact of these on an audience 

 a list of all sources cited. 

Research presentation (SL 30% and HL20%): 
Students at SL and HL plan and deliver an individual presentation (15 
minutes maximum) to their peers in which they outline and physically 
demonstrate their research into a convention of a theatre tradition they 
have not previously studied. 
Each student submits for assessment: 

• a continuous, unedited video recording of the live presentation 

(15 minutes maximum) 
• a list of all sources cited and any additional resources used by the 

student during the presentation which are not clearly seen within 
the video recording. 

Option Topics: There are a wide choice of topics within each assessment. 
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HL % awarded grade 0.1 2.0 8.1 25.6 30.4 24.2 9.6 4.95 

 

SL % awarded grade 0.5 4.0 12.6 31.8 27.9 16.4 6.8 4.59 
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Visual Arts 
 

Higher and Standard Level 
 

Core Content: Personal themes explored and expressed in an appropriate context. 

Option Topics: No prescribed content. 

Internal 
Assessment: 

The Exhibition. (40%) Internal assessment by teacher/external moderation by 
examiner. HL 8-11 artworks, exhibition text and curatorial rationale not exceeding 
700 words. SL 4-7 artworks, exhibition text and curatorial rationale not exceeding 
400 words. Photographed uploaded and assessed on screen. 

External 
Assessment: 

The Process Portfolio. (40%) Carefully selected examples, which show 
experimentation, exploration, manipulation, refinement and development of ideas 
both visual and written. Photographed uploaded and assessed on screen. HL 13- 
25 screens showing at least 3 different art making forms. 
SL 9-18 screens showing at least 2 different art making forms. 
The Comparative Study. (20%) An investigative comparison that should strike a 
balance between visual and written content. Compare at least 3 artworks from at 
least 2 different artists from contrasting contexts. 
Uploaded and assessed on screen. HL 10-15 screens + 3-5 screens which 
analyse the influence on their own work. SL 10-15 screens. 
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HL % awarded grade 0.2 5.8 22.4 31.2 27.8 10.3 2.4 4.21 

 

SL % awarded grade 0.1 7.8 32.0 33.6 20.1 5.2 1.1 3.86 

 

Aims 

In addition to the generic aims for Group 6, the aims of the Visual Arts course are to provide students with 
the opportunity to: 
 investigate past, present and emerging forms of visual arts and engage in producing, appreciating and 

evaluating these 
 develop an understanding of visual arts from a local, national and international perspective 
 build confidence in responding visually and creatively to personal and cultural experiences 
 develop skills in, and sensitivity to, the creation of works that reflect active and individual involvement 
 take  responsibility for  the  direction  of  their  learning  through  the  acquisition  of effective  working 

practices. 
 

The IB Visual Arts course is part of a web of learning towards the explicit development of individual identity 
and abilities. 

 
There are three main areas of study: 
Theoretical Practice - Examining and comparing the work of artists from different times places and 
cultures, and consider the contexts influencing their own work and that of others. Exploring how artists 
Communicate.  
Art making Practice - Experimenting with diverse media,  explore techniques,  and produce a body 
of work through a process of reflection and evaluation, showing a synthesis of skill, media and concept. 
Curatorial  Practice - Develop  an  informed  response  to  work  and  exhibitions  they  have  seen , and 
formulate personal intentions for creating and displaying their own art works. Consider the nature of 
exhibition and think about the process of selection and potential impact of their work on different 
audiences. Select and present resolved works for exhibition. 
A Visual Arts Journal - will be kept by all students to record all aspects of their art-making journey. 

All coursework is uploaded electronically. The size of the screens for the Process Portfolio and the 
Comparative study is not prescribed, but writing must be legible and images not overcrowded. 

 
The IB Visual Arts course favours studio work and the course is open and inclusive of craft skills, and 
personal visual vocabularies. 


